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About Lexonik Advanced 
 
Lexonik is a fast, focused, and fun programme, enjoyable for all ages and all mainstream 
abilities. It stretches everyone allowing them to achieve success at a higher level than they 
currently achieving. The teaching sessions are very intensive and highly effective, and for 
this reason must be delivered by experienced, trained teachers to groups of four students. In 
addition, we have an online resource product which supports mainstream teaching. 
 
Lexonik is based around the following five key areas: 
 

• Setting high expectations - build self-belief and aim high  

• Phonological awareness - awareness and manipulation of the sound structure held 

within speech  

• Vocabulary - developing root-word knowledge and an understanding of how 

prefixes and suffixes alter meaning  

• Metacognition - the awareness and understanding of how you think  

• Automaticity – direct teaching, repetition and speed is key if students are to master 

their own learning 

Why Lexonik? 
 
Students have to hear a word up to six times to place it firmly in the long-term memory. The 
word should be read, and meanings discussed in different and multiple contexts.  
 
According to Kamil (2004), once students know what is expected of them in a vocabulary 
task, they often learn rapidly. 
 
Lexonik teaches, reinforces, and provides frequent exposure to subject-specific word 
meanings and includes repeated practise using word-building strategies.  
 
We believe that is essential to teach students how to decode words and develop their 
knowledge of vocabulary. 
 
 

 
 
 
 
 
 
 
 

‘One principle of effective 
vocabulary learning is to 

provide multiple exposures to 
word meanings. There is great 

improvement in vocabulary 
when students repeatedly 

encounter vocabulary words’ 
(National Reading Panel, 2000) 

 ‘If we can get students 
interested in playing with words 

and language, then we are at 
least halfway to the goal of 
creating the sort of word -

conscious students will make 
words a lifetime interest’ 

(Graves, 2000) 



  
 
  
 
 
 
 

 
 
 

 

Phonological Awareness 
 
Phonological awareness involves the detection and manipulation of sounds within speech, 
both of which are crucial for the development of reading at all stages from reception 
onwards. Adams (1990) describes five levels of phonemic awareness in terms of abilities: 
 

• To hear rhymes and alliteration as measured by knowledge of nursery rhymes  

• To do oddity tasks (comparing and contrasting the sound of words for rhyme and 

alliteration)  

• To blend and split syllables  

• To perform phonemic segmentation (such as counting up the number of phonemes 

in a word) 

• To perform phoneme manipulation tasks (such as adding, deleting a particular 

phoneme, and regenerating a word from the remainder) 

 
Phonological training in Lexonik Advanced begins at the syllable stage and does not include 
any phoneme matching or onset and rime tasks. 
 
The terms phonemic awareness, phonics and phonological awareness are often used 
interchangeably; however, these terms have very different meanings: 
 

• Phonemic awareness focuses specifically on recognising and manipulating 

phonemes, the smallest units of sound 

• Phonics requires students to know and match letters or letter patterns to sounds 

and to use this information to decode words  

• Phonological awareness relates only to speech sounds, not to alphabetic letters or 

letter strings; it does not require knowledge of written alphabet letters or letter 

patterns 

Phonologic awareness is an important determiner of the success in learning to read 
and spell. Effective readers have strong phonological awareness, whereas poor 
readers are weak in this area. The levels of phonological skill in preschool children 
strongly predict how well and how quickly children will develop reading skills. In 
addition, interventions aimed at improving phonological awareness lead to 
significantly improved reading skills, proving that phonological awareness can be 
taught. 
 
 
 
 
 



  
 
  
 
 
 
 

 
 
 

 

Building Vocabulary Knowledge 
 
The most compelling reasons for providing students with instruction to build vocabulary is 
the contribution that vocabulary knowledge makes to reading comprehension. Indeed, one 
of the most enduring findings in recent research is the extent to which students’ vocabulary 
knowledge relates to their reading comprehension (Anderson & Freebody, 1981; Becker, 
1977). The National Reading Panel (2000) concluded that comprehension development 
cannot be understood without a critical examination of the role played by vocabulary 
knowledge. Given that students’ success in school and beyond depends, in great measure, 
upon their ability to read with comprehension, there is an urgency to provide instruction 
that equips students with the skills and strategies necessary for lifelong vocabulary 
development. 
 
Without this instruction, the well-known ‘Matthews Effect’ (Stanovich, 2000), is set in 
motion: ‘the rich get richer and the poor get poorer’. In terms of vocabulary development, 
good readers read more, become better readers, and learn more words; poor readers read 
less, become poorer readers, and learn fewer words. 
 
Research emphasises that vocabulary development is a vital part of all content learning but 
is often ignored. The link between vocabulary knowledge and comprehension is undeniable. 
While wide reading increases a student’s vocabulary significantly, teachers must realise that 
direct and explicit instruction in vocabulary must also occur daily in all classrooms. Students 
enter school with vastly different levels of word knowledge. Many of our students may have 
had little opportunity to develop their language skills at home. Teachers must therefore 
build word-rich environments in which to immerse their students and must teach and model 
good word-learning strategies. 
 
Rather than teach individual words, we should teach students how to make links between 
unknown words and to look for the meanings of common prefix, root words and suffix 
definitions. This method of instruction will empower them to develop their own vocabulary 
knowledge and learn independently, away from their teachers.  
 
Teaching the meanings of root words, prefixes and suffix is instantly promotes vocabulary 
knowledge and therefore must be taught, and this is a key component of Lexonik Advanced. 
 
Lexonik Advanced recognises the need to teach vocabulary explicitly, along with the need to 
revisit the same words repeatedly to ensure the learning of any new vocabulary takes place. 
It is also recognises the importance of targeted questioning to encourage students to think 
about word definitions. By providing explicit teaching around prefixes, suffixes and root 
words students are taught how to expand their own vocabulary knowledge, and they really 
enjoy doing it. 
 
 
 
 
 



  
 
  
 
 
 
 

 
 
 

 

Teaching Metacognition 
 
 
Metacognition can be defined simply as thinking about thinking. Learners who think 
metacognitively know what to do when they're unsure of an answer. In other words, 
they have found a way to figure out what they need to do for themselves, making 
them an independent learner, not waiting to be spoon-fed or at a loss were not 
provided with the answer. The use of metacognitive strategies ignites one's thinking 
and can lead to more active engagement and improved performance, especially 
among learners who are struggling. Understanding and controlling cognitive 
processes may be one of the most essential skills for students to have in order to 
develop their own understanding. It is therefore imperative that teachers teach 
metacognitive skills. 
 
Metacognitive strategies allow students to plan, control an evaluate their own 
learning and have a crucial role to play. Although the metacognition taught within 
Lexonik relates mainly to reading and vocabulary development, students should and 
are able to transfer these skills across a broader curriculum. Lexonik combines 
various thinking and reflective processes, which our teachers demonstrate to our 
students.  
 
Preparation and planning are important thinking skills. Students need to be given 
very explicit learning goals and be provided with strategies in order to achieve them. 
The clearer the gold, the easier it will be for students to measure their own progress.  
 
To be effective, student needs to be explicitly taught how to select and apply 
appropriate learning strategies for any given 
context. This allows them to think and make 
conscious decisions about the learning process. 
Applying this thinking process to reading means 
that when students come across vocabulary they 
don't know, they should be able to work out the 
meaning for themselves. 
 
 
 
 
 
 
 
 

 



  
 
  
 
 
 
 

 
 
 

 

The Importance of Automaticity 
 
Fluent readers appear to recognise most of the words they read automatically, and this 
automaticity frees cognitive space, thus allowing the reader to gain meaning from text. This 
implies that good readers are also good decoders. In fact, fluent readers characteristically 
seem to be able to decode, not by guessing from context or prior knowledge of the word, 
but by a kind of automatic identification that requires no effort. 
 
Most fluent readers read quickly, automatically recognising words and maintaining a flow 
that allows them to make connections and pick up on inferences. They find themselves able 
to fully understand the text they are reading.  
 
So, if this is what a fluent reader can do, the opposite is true for a weaker reader. 
 
It would seem that the weaker readers are hindered by a number of factors that do not 
allow them to develop fluency. This prohibits them from performing the complex tasks 
expected of them during the whole reading experience. 
 
Automaticity, memory, and reading are very closely linked. Weakness in working memory 
can cause difficulties with decoding and reading comprehension. Specific memory-related 
difficulties will increase with the challenge of reading.  
 
The working memory is an especially significant area for learning to read, but the 
information required by the learner to help with comprehension is held within the long-term 
memory. Working memory involves cognitive processes that maintain information in the 
mind during the active processing of information. It enables the coding, processing, and 
recording of current information, whereas long-term memory holds everything we know and 
can do.  
 
Distinguishing and combining speech sounds and then linking them with letter patterns are 
necessary skills for reading development, and phonological working memory plays a key part 
in this. The establishment of memory pathways makes it possible to remember, on hearing a 
speech sound, which latter part and matches the sound. Should the activation of this 
memory trace in the working memory take a lot of time, it slows down the reading event, 
makes the memory trace vulnerable to mistakes and, above all, ties up capacity.  
 
Therefore, if a reading intervention is to be successful it must improve the quality and speed 
of decoding, so that reading comprehension can take place. The Lexonik programme 
develops working memory by providing fast, effective delivery of phonological awareness 
training. Lexonik is intensive, effective, and great fun. It ignites enthusiasm within students. 
It makes them curious about language and allows them to understand the academic 
language they are exposed to at school and beyond. 
 
 
 
 



  
 
  
 
 
 
 

 
 
 

 

Impact 
 
Lexonik is suitable for a wide range of students and mixed ability. It is ideally suited 
to average or above average students were not meeting expected grades or reaching 
their potential. For many this will be due to a vocabulary deficit or literacy issues and 
Lexonik can make all the difference. 
 
The majority of students can benefit from Lexonik teaching and all improvements 
should be celebrated. However, the best results are achieved with students who 
have been selected appropriately. It should also be noted that the benefits of 
participation are varied and some of the positive outcomes of Lexonik are more 
complex to measure e.g., confidence, engagement with the curriculum, verbal 
communication and more.  
 
Every school is different, but all need to measure progress and have their own 
diagnostic tool. In order to assess the impact of Lexonik we use the difference in 
standard scores and reading age gains before and after the six sessions and 
therefore single word reading test is carried out pre- and post-delivery. 
 
Key Points 
 

• Lexonik is aimed at students with average and above average ability who, with the 

appropriate boost to their literacy skills, would be able to achieve better grades. It is 

not aimed at students who have greater learning needs. 

• A word reading test must be carried out pre-and post-delivery of Lexonik Advanced  

• Sessions are only 1 hour per week for 6 weeks, so attendance and punctuality are 

crucial for successful delivery 

• This is an opportunity to promote a positive attitude towards the programme and 

positive language should always be used. For example, ‘Come to Lexonik and 

upgrade your existing skills’. 

It is also beneficial for the Lexonik coordinator to have a meeting with all students to 
inform them about what will be taking place, stressing the benefits and the reason 
behind why they are being offered a place. Ideally parents will also be informed. If 
the pre meeting does not take place, valuable teaching time has to be taken with 
each individual group to deal with students concerns and anxieties. This can be time 
consuming, particularly if a student arrives anxious or reluctant to attend because 
they haven't been told of the reasons beforehand. 


